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Abstract

This paper examines the everyday creativity embedded within authentic classroom assessments. While
not all authentic assessments are necessarily creative (i.e., novel, innovative, and contextually
appropriate), | demonstrate everyday creativity in two authentic classroom assessments | have adopted
in my TESOL courses. In revealing the everyday creativity of these tasks, and in light of their desired
learning outcomes, | seek to demystify the role everyday creativity can play in student demonstrations of
knowledge and skill.

Background

Educational scholarship often describes authentic classroom assessments as realistic, complex, and
meaningful alternatives to traditional classroom assessments (Frey et al., 2012; Newmann et al., 1998;
Wiggins, 1990). Additionally, authentic classroom assessments are heralded as providing feedback on
teaching and student learning that is both “useful and meaningful” (Frey & Schmitt, 2007, p. 402). Rarely
mentioned, however, is that these assessments reflect and demand of learners (and of teachers)
demonstrations of what the late educationalist, Ronald Carter (2004), describes as everyday creativity.
Everyday creativity is a quotidian creativity expressed through the thought processes, rhetorical strategies,
and rhythmic cadences students and teachers use to instruct, solve problems, and provide responses.
Arguably, everyday creativity is a feature of many authentic classroom assessments, contributing to the
realness, complexity, and meaningfulness associated with this category of assessment.

In this manuscript, | attempt to bridge the theory of everyday creativity with the practice of developing
and implementing authentic classroom assessments. | do so to foreground the creativity inherent in these
assessments and the affordances this creativity can impart upon teaching and student learning. | begin
by introducing, contrasting, and interweaving the concept of everyday creativity as understood in my
home fields of Applied Linguistics and Education. Next, | review the term authentic classroom
assessments, and | highlight the everyday creativity potentially inherent within these assessments. By way
of example, | present two authentic classroom assessments | use in my teaching—the first in an
undergraduate TESOL methods course and the second in a graduate TESOL course. | reveal the creativity
within and required by these authentic assessments, and | discuss their affordances to my teaching and
to student learning.
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Everyday Creativity

While the field of Education embraces creativity as the ability or aptitude to produce contextually novel,
innovative, or “appropriate” work (Beghetto, 2005, p. 255; Plucker et al., 2004), the field of Applied
Linguistics emphasizes the notion of everyday creativity (Carter, 2004; Pennycook, 2007). This latter
concept draws upon the educational notion of creativity while calling attention to the demotic,
colloquial, everyday speech practices and rituals of language use in which creativity surfaces. Everyday
creativity includes speech acts and language use whose novelty, innovation, and contextual
appropriateness allow speech communities to address the diverse ways human beings tackle everyday
tasks—including teaching and learning. Everyday creativity can also be observed in the most unexpected
places, such as an ad encountered in a university bathroom stall in the United Kingdom (see Figure 1).
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Fig: 1: UK bathroom etiquette

Everyday creativity is “both differently accented and socially constructed in different times and places”
(Carter, 2004, p. 24); and therefore, it may be readily overlooked and even misrecognized—i.e.,
“strategically misconstrue[d]” (Warner, 2009, p. 21, referencing Bourdieu, 1977). In our present

"o
’

episteme, everyday creativity is attached to activity that is deemed “novel”—“new,” “original,”

“made up” (Carter, 2004, pp. 26-27)—and that surfaces from a solitary human act and mind.

A

inventiveness,”

I//

While creativity can involve solitary action, it may incorporate as well “co-creation,
and “novelty and appropriacy” (Carter, 2004, pp. 27-28). Synonymous with appropriacy is usefulness,
an important concept for “[tlhat which is novel but has no use, merit, or significance is simply novel,

not creative” (Plucker & Beghetto, 2004, p. 157).
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As a Critical Applied Linguist who is also a TESOL Teacher Educator, | am attuned to the everyday
creativity present in teaching and learning. Everyday creativity surfaces in the classroom instruction
teachers provide, the grading rubrics they design, and the didactic analogies and stories they produce—
quite often on the spot and in inspired moments. Everyday creativity is expressed through the adoption
of varied instructional modalities—Total Physical Response (TPR), song, dance, and other forms of
embodied communication (see Catalano & Leonard, 2016; Shin, 2017). This is creativity expressed not
only through novelty or difference, but also through the demonstration of “repeated sameness”
(Pennycook, 2007, p. 579). Such sameness includes the echo and repetition of wordplays, idioms,
and puns, and the rhythm and systematicity of instructional delivery that work to promote meaning and
uptake by students.

Everyday creativity also surfaces in the rhetorical styles adopted in academic speech and written texts
that are designed to persuade, foster understanding, and entertain learners (Ardalan, 2015). Fahnestock
(1999, 2003), for example, highlights the rhetorical strategies and figures of speech that mark the writing
of science textbooks. She identifies the arguments and strategies of persuasion used by the texts’ authors
to build claims and describe scientific findings. These arguments and strategies include figures of speech
such as the contradictory, yet proposition-advancing antithesis, the series generating incrementum, and
the repeating forms of ploche and polyptoton (Fahnestock, 1999). Similarly, scholars in the fields of
mathematics employ analogy pedagogically to make abstract and complex scientific concepts more
readily understood (Glynn, 2007), and to enhance learning and retention (Garner, 2005).

Finally, everyday creativity manifests in my work as a Harry Potter Scholar. My research and teaching
capitalize upon the generational knowledge preservice and inservice teachers have of the Harry Potter
series. | use this already established knowledge to draw analogical comparisons between the linguistic and
sociocultural practices of the fictional wizarding world into which the novels’ muggle-born-and-raised
characters are being socialized (e.g., Harry Potter and Hermione Granger), and similar processes of
socialization faced by learners of English as an Additional Language (EALs) in real-world schools
(Thomas, 2018a). With two graduate students, | have written about the personal and practical knowledge
that wizarding teachers bring to student learning in everyday creative ways (Thomas et al., 2018).
Through deeply personal and reflective writings, | have drawn upon the everyday creativity of intertextual
and double-voiced speech (Bakhtin, 1984) to address themes of professional (re)socialization
(Thomas, 2018b, 2018c¢, 2019).

Yet, while the everyday creativity of instruction, textbooks, and scholarship may be recognized willingly,
its existence within the authentic classroom assessments of these instructional spaces has been
overlooked. In the following sections, | build a case for the presence of everyday creativity in authentic
classroom assessments. | begin by defining and unpacking this key term.
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Authentic Classroom Assessments

While a number of features are associated with authentic classroom assessments, | will highlight three.
Firstly, authentic classroom assessments “mirro[r]...real-world tasks or expectations” (Frey et al., 2012,
p. 1). Different from traditional assessments (which are often indirect measures of knowledge and skill),
authentic assessments draw upon “performances and product requirements that are faithful to real-world
demands, opportunities, and constraints” (Wiggins, 2006, n.p.). These assessments provide “useful”
(Wiggins, 2006, n.p.), if not direct, feedback about the skills students are able to apply in context and the
knowledge shown in the process. In addition, authentic assessments may incorporate real-world actors
and possible actions (Newmann et al., 1998). Specific to the field of teacher education, authentic
classroom assessments “simulate actual acts of teaching” such as teaching demonstrations and
“examples of the work of teaching (videotapes of teaching, plans, and assessments of student
learning....)” (Darling-Hammond & Snyder, 2000, pp. 524, 527). These assessments provide students
with insight into the work of the field.

Secondly, while real-worldness is a feature ascribed to authentic classroom assessments, Frey and
colleagues (2012) posit that authentic tasks also “must mirror the complexity, collaboration,
and high level thinking that is necessary in the most intellectual of professional problem-solving and
decision-making” (p. 10). These tasks impose “more complex intellectual demands on students” and
“elaborated communication” (Newmann et al., 2001, p. 10). For teacher educators, attending to
complexity involves creating assessments that provide feedback on students” readiness to address the
“integration of multiple kinds of knowledge and skill...used in practice” and to apply that knowledge in
ways that take into account “the greater range of students from different backgrounds” and their
“experiences and needs” (Darling-Hammond & Snyder, 2000, p. 523).

Thirdly, authentic assessments are meaningful. Their meaningfulness derives from their direct (Wiggins,
1993), contextualized application of knowledge and skills, and the “value [they possess] beyond success
in school” (Newmann et al., 1998, p. 19). Wiggins refers to this feature of authentic assessment as
“transferability”—that is, “whether you can use your learning, [and] not merely whether you learned
stuff” (2006, n.p.). Specific to the field of teacher education, meaningful assessments
include “[case studies], exhibitions, portfolios, and problem-based inquiries (or action research)”
(Darling-Hammond & Snyder, 2000, p. 523). These assessments provided contextualized “opportunities
for developing and examining teachers’ thinking and actions in situations that are experience based and
problem oriented and that include or simulate actual acts of teaching” (p. 524).

Thus, three characteristics—real-worldness, complexity, and meaningfulness—mark authentic classroom
assessments. Next, | discuss the everyday creativity these three features offer to the authentic assessment
of student knowledge and skills, and their significance for teacher education.
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The Everyday Creativity of Authentic Classroom Assessments

Authentic classroom assessments both reflect and require expressions of everyday creativity.
The demonstration of everyday creativity in these assessments surfaces in their expectation of
“original application of knowledge and skills, rather than just routine uses of facts and procedures”
(Newmann et al., 2001, p. 14). Authentic classroom assessments oblige students to synthesize knowledge
and “create...bridges from generalizations about practice to apparently idiosyncratic, contextualized
instances of learning” (Darling-Hammond & Snyder, 2000, p. 524). Furthermore, they encourage
strategic and creative thinking that is reflective of real-world contexts, audiences, and situations.
Ultimately, these creative demonstrations of knowledge can be presented through a variety of modalities
and response types, although they are typically solicited through written or spoken rhetorical and
argumentative strategies.

Additionally, the everyday creativity of authentic classroom assessments is reflected in the varied
cognitive skills students need to complete these assessments. These skills include “conducting research;
writing, revising and discussing papers; providing an engaging oral analysis of a recent political event;
collaborating with others on a debate, etc.” (Wiggins, 1990, p. 1). The everyday creativity of these actions
emerges in the language skills students draw upon to dialogue with, double-voice, and intertextually
reference authorized (scholarly) knowledge. This knowledge is shaped by, and sometimes in conflict
with, expert-others where it is revoiced with a “sideward glance” (Bakhtin, 1984, p. 196) to the response
anticipated by the instructor and the field of teaching and teacher education in general.

Finally, because authentic classroom assessments draw upon real-world and complex phenomenon,
“there may be no right answer, and [a response] may not be easily scored” (Wiggins, 1998, n.p.).
Thus, the everyday creativity of these assessments is demonstrated in the contextual appropriateness,
meaningfulness, and usefulness of a given response. Furthermore, the flexibility required on the part of
teachers to score these assessments may spark additional everyday creativity through the creation
of innovative grading rubrics that appropriately and usefully offer guidance and feedback to learners.

While authentic classroom assessments may give rise to expressions of everyday creativity, such creativity
can be cultivated. According to Beghetto (2005), creativity is fostered in authentic classroom assessments
in two stages. The first, or divergent, stage is marked by the free-flowing generation of knowledge and
ideas. This stage is represented by the act of brainstorming without concern for evaluation or merit
(Beghetto, 2005). This stage elicits and injects a personal and practical kind of knowledge into a situated
(or contextualized) problem or task. In the second, or convergent, stage, students must evaluate and select
an idea that moves the project forward. In these instances, not only creativity—but also everyday
creativity—can be expressed through the novel, appropriate, and useful knowledge and rhetorical
strategies individuals take up to move projects through to completion. These include the ways individuals
“use their evaluative thinking skills, check the appropriateness and social validity of their efforts,
persevere in the face of difficulty, and follow through by completing their project and publishing their
work” (p. 257).
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In my own teaching and assessment, | have sought to nurture everyday creativity though the authentic
classroom assessments | have assigned to my students over the years. In the sections that follow, | describe
two authentic classroom assessments | have adopted as end-of-unit summative assessments. The first,
“The Supervisory Observation Report,” features in an undergraduate TESOL methods course, while the
second, “The Conference Poster Presentations,” is used in a graduate curriculum and teaching course for
inservice teachers and full-time doctoral students. For each assessment, | present a context for the
assessment, | unpack the authentic aspects of the assessment, and | provide an overview of the everyday
creativity these authentic assessments demand and afford learners in terms of demonstrating higher order
thinking and knowledge production.

The Supervisory Observation Report

The Supervisory Observation Report is an authentic classroom assessment that | have used in my
undergraduate course, “Instructional Approaches for ESOL Learners in the Middle / Secondary
Classroom” (Thomas, n.d.a). Designed for middle and secondary preservice teachers in the content
area—Social Studies and Government, English Language Arts, and Foreign Language Education—this
required course has incorporated a number of authentic assessments over the years. | have had students
write a professional teaching resume, create lesson plans, and then deliver a mini-teaching
demonstration. While resumes are useful artifacts for students to create, they serve a purpose apart from
the demonstration of student knowledge and experience in that they allow me to get to know my students
beyond the surface level of race, gender, and program of study. Through the curriculum vitae of their
young adult lives, | glean their lived experiences, talents, languages learned and spoken, range of
employments, and places they have lived. In the same way, the lesson plans students create, while
decontextualized and lacking in real-world meaningfulness, allow students to demonstrate and apply
their knowledge in novel, inventive, and appropriate ways.

To create a contextualized and potentially meaningful authentic classroom assessment, | constructed the
Supervisory Observation Report to challenge students to apply their TESOL knowledge to a pedagogical
problem. To address the problem, students must draw upon their familiarity with the stages of second
language acquisition, academic English proficiency, and language complexity at the word, sentence, and
discourse levels. Students read, comprehend, analyze, and select contextually appropriate pedagogical
suggestions, drawing from possible pedagogical actions outlined in the course readings. Lastly, students
reveal their dispositional stance toward EALs through assessment of the context, challenges, and
pedagogical recommendations provided to the teacher. Successful performance on this authentic
assessment is marked not only by the contextual appropriateness of the recommended pedagogical
strategies, but also by the rhetorical support that provides evidence of the socioemotional, cultural, and
linguistic issues at stake in the teaching and learning context.

The teaching and learning context provided for this assessment is taken from a 12-minute fictionalized
short story film entitled “Immersion” (Levien, 2009). Set in a multiracial and multilingual classroom
setting with real-world actors (Newmann et al., 1998), the film introduces, “Moises,” a fifth-grade EAL.
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While successful at decoding math word problems, Moises struggles to communicate his mathematics
knowledge successfully in English. In addition to observing Moises’ linguistic and subsequent
socioemotional struggles, the audience witnesses the frustrated attempts of a second actor to address his
language needs—Moises’ classroom teacher, “Ms. Peterson.”

The Assessment

The Supervisory Observation Report places students in the imaginary role of evaluating a teacher’s
pedagogical response to the limited English proficiency of an Emergent Bilingual and offering
pedagogical feedback to improve this response. Students are given the prompt below to the assessment:

Ms. Peterson has asked you as the curriculum supervisor for the school to observe her classroom
teaching and interaction with Moises. She has asked that you provide input on her pedagogical
techniques and provide suggestions, recommendations, advice on pedagogical strategies that she
should use to support and build Moises” Academic English Proficiency and prepare him for the
upcoming standardized test. (Supervisory Observation Report)

The Supervisory Observation Report requires students to glean relevant details about the context of
learning (the classroom situation, the learner, and the teacher) in order to suggest contextually
appropriate courses of action to the fictional classroom teacher. The assessment is authentic in that it
compels students to engage in simulated acts of teaching observation. In fact, students must watch the
film several times, jotting down notes and attempting to weigh which elements of curriculum making
present on screen might be relevant to determining future pedagogical actions. In this sense, this
assessment “sample[s] the actual knowledge, skills, and dispositions desired of teachers as they are used
in teaching and learning contexts” (Darling-Hammond & Snyder, 2000, p. 527).

Finally, while this authentic assessment does not provide “direct interaction with students”
(Darling-Hammond & Snyder, 2000, p. 524), it does require students to engage with the complexity of
teaching and learning in meaningful, contextualized, and useful ways. Students must work toward a goal
they explicitly understand, even if they are unsure what the best method is to arrive at that goal—
to provide instructional supports for a limited English proficiency student that will increase their
participation in class and on a standardized test. The assessment requires complex thinking as students
strive to 1) assess Moises’ level of English language proficiency, 2) determine the stated and inferred
pedagogical constraints to increased language proficiency (from the perspectives of the teacher and the
student), and 3) recommend the pedagogical actions to support increased proficiency based on best
practices featured in our ESOL course reader. Finally, like the real-world, students must be able to justify
their recommended courses of action by providing evidence from the learning context.

The Everyday Creativity in this Authentic Assessment

The Supervisory Observation Report requires the creative identification and application of “multiple
sources of evidence...collected over time and in diverse contexts” (Darling-Hammond & Snyder, 2000,
p. 527). This evidence is provided over time and space through the fictionalized short film. The
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assessment requires students to attend closely to the people, things, and processes (Connelly & Clandinin,
1988) present within the fictionalized classroom space. In their assessments, my students exhibit varying
degrees of success in pointing out aspects of the situated context that are pedagogically relevant. For
example, in his Supervisory Observation Report, “Cal”—a pseudonym, as are all student names presented
in this paper—describes the pedagogical context of one of the opening classroom scenes as follows:

The student, Moises, is struggling to process new content in a language he does not understand.
He is clearly bright and knows to look around for visual cues, but he runs into roadblocks with
vocabulary such as Tier 2 words like “block.” He is trying to process the auditory input of the
language in addition to reading word problems. The events taking place in the learning
environment include a lot of verbal instruction and very little emphasis on written and visual cues
to accompany spoken word. Ms. Peterson doesn’t appear to know how to most effectively ask
questions to ELL’s and repeats statements that are clearly not clicking, such as the scene where
Moises answers the word problem. The urgency is not only set by his slowed rate of proficiency
but the impending standardized testing to take place. (Cal, Supervisory Observation Report)

The report also challenges students to anticipate aspects of the teaching and learning environment—its
structural, sociopolitical, environmental, temporal, interactional, and spatial contexts—that bear on their
pedagogical recommendations. For example, although the film does not provide a calendar date, the mention
of school-wide testing in this U.S.-based school suggests students are entering the spring standardized
assessment period. Likewise, given a conversation held between the classroom teacher and a colleague,
students discover that in this sociopolitical setting, teachers cannot translate content for students and students
cannot use bilingual dictionaries. Despite these limitations, there are affordances. The classroom is designed
for collaboration—students are seated side by side in pairs and Moises is shown speaking with various
classmates, even if he struggles to fit in socially. The multiple and varied contextual details the film provides
allows students to craft individual, novel, and appropriate pedagogical recommendations. It is with respect to
such contextual elements that “Jo” offers the following pedagogical suggestion in their report:

It is clear that many students did not produce the same/correct answer for the math problem, so
it would be beneficial to allow students to work together and orally discuss what steps they took
to solve the math problem. This would allow Moises the opportunity to share his feedback
without so much spotlight specifically on him, and givle] support and a safe space to discuss
with his classmates. (Jo, Supervisory Observation Report)

The report further challenges students to think creatively about the utility of the people, objects, and
processes present in the learning context. However, noticing and drawing conclusions about the
curriculum-making elements present in the classroom are not intuitive processes for many preservice
teachers. Over time, | have come to recognize that student success in this area is contingent on me as
instructor explicitly guiding students in the ways of reading (seeing) a classroom as an experienced
educator. This explicit instructional practice increases the possibilities that students will make
connections between the TESOL pedagogy discussed in class and in our readings and the people, objects,
and processes present in a classroom setting that make particular pedagogical actions possible
(such as utilizing classmates as learning partners or even language brokers, or scanning the classroom for
wall-based materials to use). It is possible to see such a connection arise for “Fran” who notes in their
observation report: “I observed that there were posters and other visual aids in the classroom that Moises
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used during the class; however, it was not evident that Ms. Peterson suggested these visuals be used to

help with classwork” (Fran, Supervisory Observation Report).

Moreover, the report calls upon students to take up the speech acts and discursive practices that are part
of the written argumentations and oral deliberations of teaching, such as advocate, list, persuade,
synthesize, and plan. These discourse strategies are part of students’ everyday rhetorical repertoire and
they can be drawn upon to communicate the professional knowledge, skills, and dispositions students

possess as preservice teachers.

The Conference Poster

The Conference Poster is an authentic assessment | use in my course, “Language, Discourse, & Ideology”
(Thomas, n.d.b). This theory-driven graduate course explores the original writings and applied theories
of Bourdieu, Foucault, and Bakhtin. Rather than submit lengthy term papers as summative assessments,
students demonstrate their understanding and application of theory to practice through the creation of a
series of Conference Posters. By the semester’s end, students will have created three distinct posters
reflecting their application of theoretical knowledge based on the work of the three theorists studied.

“ADVOCATE LIKE A MOTHER”

POS

This image comes from @TheLuckyFew, which is an Instagram
account ran by a heterosexual, married, White, middle-class,
native English-speaking couple who live in Southern California
and have three adopted children, two of whom have disabilitics.

Families who are not White, middle-class, and native English-
speakers may he further oppressed by the narratives
(re)produced by families from privileged backgrounds.
Although this mother provides one example of how a parent can
engage in advocacy, not all parents will advocate in the same
ways, especially if their capital does not align with White,
middle-class, native English-speaking mothers,

MOTHERHOOD: RACE, CLASS, GENDER ’

The "Advocate like a Mother” shirt perpetuates certain
ideologies and displays privilege. The purchase {i.e., economic
capital) and wearing of the shirt {i.e., cultural capital} link this
mather to a larger community of parents (i.e., social capital) who
{a} also have children with disabilities, (b) advocate similarly, and
{c) share similar values (Bourdieu, 1986).

In the caption, the mother describes the steps she has taken to
advocate for her child. This suggests that she has the time,
energy, support, knowledge, and familiarity to navigate
educational hierarchies, which perpetuates White, middle-class,
English-speaking, matherhaad ideologies about advocating for
their child with a disability {Ong-Dean, 2009).

IDEOLOGIES ABOUT LANGUAGE, ETC.

Ideologies about language surrounding
“Advocate like a Mother” imply that mothers
serve as advocates and that there are specific
ways to advocate.

Her habitus is conveyed through her language
use and defines who she is as a language user
(i.e., the types of social cannections she may
have and the language that informs her
actions; Weininger, 2005).

;& theluckyfewofficial « Following

theluckyfewofficial | don't usually jump on
nere solo but joshavis took this pic while |
was on the phone with the district office

and | wanted to share with all of you wnere
we are a: as most of you knaw the kids wil
e going Lo now schools this year, and i
you've been following our journey you know
we have worked hard to advocate far our
«ids with Down syndrome to be fully
included. It took us three years to get Macy.
fully included with the suppart she needs
‘and 30 moving 1o & new district s giving me
all the nerves. Schoo! starls next week and |
| finally got the head of special services on
the phane, and | exnale deeply as | tell you:
the conversation wont awesome, This
district, ike most schoal districts in
California, is nan-inclusive. Meaning there's
2 separate c'assroom for kids like Macy. But
1 nave been advocating like hell for her over
the years...or rather agvacating like a
mother. And 50 | know my place in the
conversation and her place in the education
system. And as | made that knawn, | felt
heard. We have a long road ahead of us stil,
but 1 am stepping onto it with boldness and
grace. Macy, Truly, August...mama's got
your oack. {Get your tee at @ttlest warrior
1) #advocatelikeamothor
#advocateforinclusion #shouttheirviortn
#shouteratworth #theluckyfew

WHAT'’S IN A NAME: @ THELUCKYFEW

Names serve as a guide to identifying peaple, places, and things, but
names can also invoke connotations and references heyond the object
or subject’s name (Nilsen & Nilsen, 2009).

The family who runs @ TheLuckyFew account describe that they are lucky
to have adopted their children, and are especially lucky to be parents of
children with disabilities. They communicate this message to their social
media followers and perpetuate an ideology that parents who have
children with disabilities are “strong” advocates and “lucky,”

However, @ TheLuckyFew also could imply that they are Jucky because
they are White, middle-class, native English-speakers and have power
when advocating for their children with disabilities. Thus, families who
are from dominated backgrounds may be unfucky and unable.

Social media photonarratives are an oppositional strategy.
Mothers from privileged backgrounds demonstrate logic that
aligns with educational bureaucracies as they engage in
advocacy strategies (De Certeau, Jameson, & Lovitt, 1980).

These i ies are and reified by
White, middle-class, native English-speaking mothers of
children with disabilities.

Qualitative analysis could include discourse analysis of the
captions and corresponding comments from other accounts,
as well as visual analysis of the content within the photos.

Q itati can provide fre of words and
ideologies, as well as surveying parents about attitudes,
perceptions, and beliefs on “advocacy” in special education.

Findings would provide unique insight on parent advacacy as
an act of privilege and domination. The current state of
research in this area mistakenly generalizes the actions and
behaviors of White, middle-class, native English-speaking
mothers as actions and behaviors of a/f parents.

<, C. (1980}, On the oppositianal oractices af

farms of capital. 141, G. Richarcson (g
av 0f education ipp. 2312

{, Hongkock of theory
ork, NY:

es in ). K. Rowling’s

and special education,

ability and

roek, T, & Need, /. {2018). Identity and
& reviews and agend for

via compu
future resezrch. New Medic &
f0i:10.1177/1451444717744783
2005) Pierre Bourd'eu on socTal class and symbulic violence. In £.0.
(aaches ta Class Analysis, {op. 116-165). Cambridge, UK:
Cambridz University.

20, 2647-2669.

Fig. 2: Social media advocacy by parents of children with disabilities
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The Conference Poster allows students to address the real-world challenges of communicating a
theoretical argument succinctly, analytically, and visually for their academic peers. It also prepares
students for the oral and public aspects of defending novel ideas through their comprehensive exams and
dissertations. Finally, this authentic classroom assessment supports my department’s goals of fostering
professionalization among our part-time EdD and full-time doctoral students.

The Assessment

The Conference Poster tasks students to find text or talk (“data”) that can serve as a basis for a
Bourdieuian, Foucauldian, or Bakhtinian argument and that can demystify ideologies present within the
data. Each poster presents a context for the data and includes a statement of the problem. This problem
is then theoretically unpacked, linguistically analyzed (or a proposed approached to analyzing the data
is offered), and the material/symbolic effects or the oppositional practices reflected in the data are
highlighted and discussed. Through this assessment, students reveal their understanding of theoretical
concepts and their implications in real-world settings.

I designed the course so that students would have three weeks to select their data, discuss their data with
classmates (and with me), outline a plan of execution, and create the poster. Pre-COVID, these final
conference posters were displayed on the classroom wall and the first 30-45 minutes of class were spent
perusing the array of posters while enjoying hot apple cider and snacks. A Q&A session followed the public
display of posters. During the Fall 2020 pandemic, the course was taught via Zoom, so conference posters
were uploaded electronically to VoiceThread, a collaborative media space where participants can add
public comments to video and text. Students were required to record a five-minute audio presentation to
accompany their poster. The online presentations were set up like a virtual art gallery and students had a
week to view and comment on their classmates’ poster presentations. The comments and feedback where
encouraging, generous, and instructive. Moreover, they resulted in dialogic engagement between students
and their ideas, occasionally by students following up to feedback offered by their classmates.

The Everyday Creativity in this Authentic Assessment

As an “exhibition of performance” (Darling-Hammond & Snyder, 2000, p. 529), the Conference Poster

]//

provides students an opportunity to present and defend their academic work in “novel and useful” ways
(Plucker et al., 2004, p. 90). The assessment requires students to create “a product...that has meaning or
value beyond success in school” (Wiggins, 2006, p. 51). Moreover, since the posters are displayed for
public exhibition, the assessment allows for student performance that is “assessed in a context more like
that encountered in real life” (Dez et al., 1992, pp. 38-39). Thus, meaningfulness and transferability of

knowledge are important features of this authentic assessment.

Additionally, the course requirement to create three poster presentations is an exercise in repetition—
that is, sameness as difference, or rather, repetition as “recreative” (Pennycook, 2007, p. 584).
For example, the creation of a conference poster challenges students to express their knowledge in same
but different ways across multiple modalities—written word, visual representation, and spoken word.
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In addition, students are required to take up this assessment several times. One can observe the ways
students take the same poster structure and rekey (Goffman, 1974) it in novel, individual, and expressive
ways across three different theorists. The assessments repeat, parallel, and build upon previous posters,
but also deviate from one another in significant ways. Finally, it is possible to see the evolution of student
argumentation and presentation skills over multiple iterations.

Spoken Word as a Form of Resistance

SCHOO

DL Ol
EDUCATION

Jamila Lyiscott's 3 Ways to Speak English

Sometimes | fight back two tongues
While | use the other one in the classroom
And when | mistakenly mix them up
| feel crazy like ... I'm cooking in the bathroom
| know that | had to borrow your language because mines was stolen
But you can't expect me to speak your history wholly while mines is
broken

These words are spoken
By someone who is simply fed up with the Eurocentric ideals of this
season
And the reason | speak a composite version of your language
Is because mines was raped away along with my history
| speak broken English so the profusing gashes can remind us
That our current state is not a mystery
I'm so tired of the negative images that are driving my people mad
So unless you've seen it rob a bank stop calling my hair bad
I'm so sick of this nonsensical racial disparity
So don't call it good unless your hair is known for donating to charity
As much as has been raped away from our people
How can you expect me to treat their imprint on your language
As anything less than equal
Let there be no confusion
Let there be no hesitation
This is not a promotion of ignorance
This is a linguistic celebration
That's why | put "tri-lingual” on my last job application

[we're A VERy ToLERANT
SOcIET4, BUT IF 40U DON'T]
BEHAVE LIKE US,

.. fOU GAN GO RACK TO
WHEREYoU BLOODY CAME FROM

Statement of Problem

This is an excerpt from a TED Talk called 3 Ways to Speak English
by Jamila Lyiscott. Jamila is a social justice education scholar and
views herself as a critical social researcher through the use of hip-
hop, spoken word, and digital literacy.

| chose the data because she does a fantastic job of bringing to
light the problems that come with labeling a language as the
standard. As an English teacher, | struggle every day with the
ideology embedded within Standard English and what that means
for me as a multilingual and what that means for my students who
are trying to learn the language and succeed academically while
bringing in different varieties and backgrounds and at the same
time being pushed to leamn the standard {whatever that means).

Unpacking the Problem

Language Ideologies: Like Bourdieu, Jamila explains through her
spoken word that the current language ideology is not neutral, itis
Eurocentric. and it creates otherness (distinction). Gal and Irvine

also show that language ideologies create separation (difference).

Monolingualism: Jamila says, “This is a linguistic celebration” to
engage the listener in reflecting how standard of a language is a
socially constructed idea.

Cultural capital: For Bourdieu, part of cultural capital is how one
speaks— Jamila demonstrates that her way of speaking English is
devalued when compared to the standard.

Y wer: ur modes of i i
through what a language is considered to be and how one should
speak in different situations

Misrecognition: Jamila's ways of speaking English are not
recognized by society as an intentional practice to maintain a gap

The Univaraity of Ko

Oppositional Practices

Jamila uses spoken word to bring to light what is usually considered
as articulate and she opposes that by providing examples of her
own language practices— the way she speaks to her parents, her
friends, and her professors— as forms of being articulate.

She also uses spoken word to oppose traditional views of what
‘bilingual’ or ‘multilingual’ mean by including the term

“trilingual’ (something that is usually thought of in terms of language}
on her job application even though she's referring to 3 ways of
speaking English

"And the reason | speak a compasite version of your language

Is because mines was raped away along with my history

| speak broken English so the profusing gashes can remind us
That our current state is not a mystery.” Here Jamila professes the
underlying issues of how she is expected to speak and the reality of
how her language has been exploited along with her history.

Going Forward

Going forward I'd like to explore the role of spoken word in
curriculum. Are students getting access to these forms of
resistance in their classes? Is this form of expression only deemed
valuable in specific classes/places?

I'd also like to explore the opportunities others have in using
spoken word as a form of oppression. How did Jamila's TED talk
come about? Was it due to her position as a professor and
scholar? How can others use tactics in order to express their
stories, ideas, and concerns in a way that will be listened to?
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Fig. 3: Spoken word as a form of resistance

Furthermore, students are creating new ideas as they revoice old theoretical ideas and adapt them to new
contexts and situations. In fact, Pennycook (2007) might suggest that students are (re)creating their own
(different) understandings of old (same) ideas in applying them to novel sociopolitical and sociohistorical
contexts. It is often possible to see the intertextual remnants of these old ideas in the key words that
feature prominently in the headlines of students’ conference posters—*“form of resistance,” “habitus,”

l//

and “capital”. Revoicing occurs in dialogue with classmates with whom they share their ideas. In some
cases, students work together to create their posters. This collaborative process allows students to engage
in their own creative, innovative, and individualistic expression of knowledge and skill in ways that are

co-constructive but also reflective of idiosyncratic style and creativity.
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Lastly, everyday creativity is exhibited in the assessment’s grading rubric. Because students are dealing
with theoretical concepts that do not have ready-made interpretations, it is important that students take
some risks in their interpretation and application of theory to everyday data. To support risk taking and
innovative expression, | designed a weighted rubric where the lowest grade students could receive for a
completed poster was an 82% (“B-"). The weighted rubric is an appropriate course of action for our
graduate program where “B—" is the minimum passing grade for a course. More importantly, by removing
the option of failure (short of not submitting a complete assignment), students were assured that they
would not receive a failing grade for their attempts.

Why Everyday Creativity Matters in Authentic Classroom Assessments

Throughout this work, I have attempted to build a case for the presence of everyday creativity in authentic
classroom assessments—perhaps not as a feature of all authentic classroom assessments, but as a
fundamental potential of this category of assessment. Arguably, everyday creative potential lies in every
authentic classroom assessment; it merely waits to be acknowledged, teased out, and presented to
students as legitimate forms through which knowledge and skill can be expressed.

To authorize and legitimize the everyday creativity of authentic classroom assessments is to promote
deeper student learning. Authentic classroom assessments foreground the real-world, complex, and
contextual nature of applying knowledge and skills. In addition, these assessments demonstrate that
creativity can include repetition, sameness, as well as difference (Pennycook, 2007); and they illustrate
that innovation, novelty, and individuality of expression are natural products of higher-order thinking
and more engaged dispositional stances (Darling-Hammond & Snyder, 2000). Everyday creativity should
be encouraged in the development and execution of assessments designed for preservice and inservice
teachers. Allowing for such creativity can cultivate the intellectual and pedagogical risk taking our
students need in their careers; and by providing these opportunities in our classrooms, authentic

classroom assessments can serve as a shelter under which students can take risks and learn from mistakes.

Finally, to authorize and legitimize the everyday creativity of authentic classroom assessments is to
unleash the everyday creativity that teachers possess. Creating, planning for, and implementing these
authentic classroom assessments requires an educator to gain clarity about what needs to be taught,
foregrounded, and announced to students in advance. The steps to make sure one has provided students
with the information and support needed to successfully complete an assessment is a difficult and
ongoing process of coming to know. It requires constant evaluation and reevaluation of how one teaches
and prepares students to carry out tasks. This approach to assessment encourages everyday creativity,
and it is the hallmark of the kind of teaching that can lead to deeper learning.
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